Introduction
There is no doubt that the contemporary landscape of educational policy-making and provision around the world is complex, diverse and contested. Indeed, one recent book (Mitroff et al., 2013) elaborated the proposition of 'education as a complex, messy system' (p. viii), by which the authors meant 'a dynamic, constantly changing system of problems that are so highly interconnected and bound together such that they can't be separated either in principle, practice, or, most fundamental of all, in actual fact, e.g., their basic existence' (p. viii; emphasis in original).
From our perspectives as the authors of this book, education research and education researchers have a crucial contribution to make in helping to navigate through this posited 'education as a complex, messy system' (Mitroff et al., 2013, p. viii) . Certainly, if scholarship is to contribute to education beyond conceptualising and contextualising current forms of educational policy-making and provision, it needs to be able to speak relevantly and significantly to articulating new ways of thinking about and enacting contemporary 'hot topics' and 'wicked problems' in teaching and learning, which is how the complexity of contemporary education has been theorised in this volume.
Clearly, multiple means are available to facilitate this proposed 'thinking otherwise' about current and possible future education. One such approach is to deploy the insights into alternative educational forms gleaned from postcolonial theory (Andreotti, 2011) . Another method is to take supposedly straightforward educational terms and to highlight the multiple and sometimes contradictory meanings attached to them, including from diverse international and multicultural perspectives, with a view to generating new understandings of those meanings, as has been done recently with the term 'rural literacies' (Green & Corbett, 2013) .
The stance adopted in this book has been to explore the distinctive analytical affordances of capacity-building vis-à-vis current educational 'hot topics' and 'wicked problems' . We contend that capacity-building emerges from this analysis as a generally credible, rigorous and useful means simultaneously of conceptualising and contextualising current educational manifestations and of helping to create new and hopefully more effective and innovative ones. This chapter is intended to illustrate that proposition.
